R E P O R T R E s U M E s

ED 010 703 €G 000 011
STUDIES 1IN SUCCESS, A PROMISING APPROACH TO THE VOCATIONAL
GUIDANCE OF AVERAGE HIGH SCHOOL STUDENTS.

GROSSMONT UNION HIGH SCHOOL DISTICT. CALIF.

PUB DATE 64

EDRS.PRICE MF-$D.18 HC-$5,.12 128p.

DESCRIPTORS- VOCATIONAL COUNSELING, *NONCOLLEGE PREPARATORY
STUDENTS, *CHANGING ATTITUDES, *HIGH SCHOOL CURRICULUM, SELF
CONCEPT, STUDENT ATTITUDES, GROSSMONT

THIS REPORT DESCRIBES AND EDUCATIONAL PLAN TO IMFROVE
THE VOCATIONAL GUIDANCE OF AVERAGE OR NONCOLLEGE PREPARATORY
'HIGH SCHOOL STUDENTS. THZ PROGRAM Is DESIGNED TO CREATE A
POSITIVE ATTITUDE ON THE PART OF THE STUDENT TOWARD FORMAL
EDUCATION, THE WORLD OF WORK, AND THE MEANS FOR SUCCEEDING IN
ONE’S VOCATION THROUGH EXPERIENCES WHICH WILL PROVIDE A
POSITIVE AND REALISTIC SELF-CONCEPT IN REALITY TESTING
SITUATIONS. A COMPLETE UNIT OF STUDY FOR USE IN THE CLASSROOM
1S PRESENTED AND INCLUDES A LISTING OF ALL MATERIALS NEEDED
FOR IMPLEMENTATION AS WELL AS CLASSROOM METHODS WHICH WERE
UTILIZED. THE RATIONALE EMPLOYED IN DEVELOFING THE UNIT AND
IMPLICATIONS FOR TEACHERS AND GUIDANCE PERSONNEL ARE
DISCUSSED. PRELIMINARY RESEARCH FINDINGS SUPPORY THE
METHODOLOGY OF THIS PROGRAM. (RM)

.
,
:
i
.
;5;
iC

A

Ly
&

N gl B R b ey

Je— o x| .. o ex - e e B S




. am ve

Ko/ M - g
. _,
‘ : | ! CG 006 011

U.S. DEPARTMENT OF HEALTH, EDUCATION & WELFARE
OFFICE OF EDUCATION

THIS DOCUMENT HAS BEEN REPRODUCED EXACTLY AS RECEIVED FROM THE
PERSON OR ORGANIZATION ORIGINATING iT. POINTS OF VIEW OR OPINIONS
STATED DO NOT NECESSARILY REPRESENT OFFICIAL OFFICE OF EDUCATION

POSITION OR POLICY.

ED010703

STUDIES IN SUCCESS

A Promising Approach to the
Vocational Guidance of
AVERAGE
High School Students

GROSSMONT UNION HIGH SCHOOL DISTRICT
Grossmont, California




R sy ] s N S R A o < AN e Ml it

FOREWORD

We who worked on this project would like

to share with you who read about it the
exciting feeling that something important
and rare was happening ~ = = but printed
words cannot convey how fine it was to see
apathetic faces kindle with enthusiasm and
to hear a new ring of determination in
voices that, for too long, had expressed

only disinterest and unconcern.

Success is a touchstone . . . he who touches

it is never again the same.
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PREFACE

Improvements in education are more apt to be effective when they are based an
some theory of educational innovation. Good theory can provide practical blue~
prints; with good theory, problems can be anticipated, logistics can be planned, and
the orobability of overall success markedly enhanced.

The model used in this project was an outgrowth of extensive talks with Dr. Donald

Johnson, Consultent for NDEA, and Dr. Laurence Belanger, Consultant in Guidance, \’

both of the California State Department of Education.

The theoretical model for educational innovation exhibited in this project con- ol
sists of the following steps:
1. ldentify educational problems.
2.  Establish priorities in attempting the solutions of the identified
‘problems.
3.  Specify the nature of the visible product which will attest to the
successful solution of the problem.
4. Undertake a systems analysis of the operationai steps needed to
produce the criterion product.
5. Identify clusters of resources most skillful in each operationul
step needed to produce the visible product.
6. Work with each cluster or group ta develop proposals for funding
and management .,
7.  Utilize the Brickell model of instructional innovation in the .
solution of the educational problem: '
"Phase 1: ‘
Design. The ideal circumstances for the DESIGN of an improved instruc- .
tional approach are artificial, enriched and free. At their best, they
provide a group of highly intelligent people, a somewhat limited problem,
time to concentrate on a solution, ample money and resources, freedom to
try almost anything, the likelihood that the solution will be used some-
where, and the prospect of personal recognition if the problem is solved.
The more artificial, enriched and free the setting, the more distinctive the
innovation it is likely to produce.
"Phase 2: |
Evaluation. The ideal circumstancus ‘or the EVALUATION of a new
instructional approach are controlled, closely observed, and unfree. At
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their best they provide conditions in which the forces which might in-
fluence the success of the new approach can be controlled when possible
and kept under close surveillance when actual control is impossible. The
freadom which is essential in searching for a good design is destructive in
the making of a good evaluation.

"Phase 3:

Dissemination. The ideal circumstances for the DISSEMINATION of a new
approach through demonstration are those which are ordinary, unenriched,
and normal. At their best, they are exactly like the everyday situations in
the observer's own school and community. Anything which the observer
could label "abnormal" or "unrealistic" =~ such as the enriched conditions
necessary for good design or the controlled conditions necessary for proper
evaluation -~ is sufficient to rob the observed program of persuasive effect.

The most formidable block to instructional improvement today is that
education ~~ unlike medicine, agriculture and industry -~ fails to
distinguish the three phases of change: design, evaluation, and dis-
semination. Moreover, it fails to support adequately the basic re-
search which should precede the design phase. "*

This report is a summary of an educational plan to improve the vocational guid-
ance of average or non~college preparatory high school students. While the model
described above was not followed in closest detail, the major outlines can be recog-

nized as constituting the basic structure of the undertaking.

"‘He;nry M. Brickell, Organizing New York State for Educational Change.
Albany: New York State Education Department, 1961, pp. 62-63.
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INTRODUCTION

Much of the current thinking about education seems to be out of step with the
realities of the society in which we live. The hard fact to comprehend is that formal
education == length of time spent in school, capped with an appropriate recognition of

‘time spent =~ is vccational preparation. In large part, the vocational needs of all

youth are summarized in a new relationship between man, education, and work; in our-

society formal education stands directly between man and his job. ' 4
It follows, then, that the commitment +> formal education made by youih =~ the !
number of years they are willing to invest in schooling =~ and the process by which o

that commitment is made, are critical matters in the educational enterprise. Three
consequences stem from this realization of the critical nature of formal education in
the lives of all youth: (1) the bases for classifying and implementing the high school
curriculum for all youth need restudy; (2) the available information that is intended
to help youth make a commitment to formal education must be investigated; and 3)
the process by which youth are enabled to make an educational commitment needs to
be improved.
Schools are charged with the awesome responsibility of helping youth become
strong and good persons. The American experience with freedom and the insights com~
ing from the behavioral sciences have further complicated this challenge by giving
school personnel an unprecedented vision'of the powers inherent in ordinary people and
a new conception of what ordinary men and women may become. .
While there is no gainsayiry the overriding responsibility of schools to produce :
strong and good citizens, the task of teaching subject matter — and teaching it better v
than has ever been taught before — is of fundamental importance. It is imperative
therefore, that ways be found to use the teaching of subject matter in the full personal
development of youth, This can be done, for there is a striking relationship between

the acquisition of knowledge and full personal development.
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ESSENTIAL CONDITIONS

Certain essential conditions are necessary, however, if the dual responsibility of
producing strong and good persons and the imparting of knowledge are to occur; these
conditions form the matrix from which the Studies in Success experiment derives its

sustenance.

.. First Condition

( The first condition is the establishment of diversity in those paths which the school
will accept and promote for the achievement of success. Schools need to provide a
great diversity of ways for students to succeed.

A good model for the schools to follow is the American society ot large, which
lays before men and women a picture of many ways to succeed. The "ways" do not
have to be status-ridden; the lab technician need not aspire to be a scient.isf, nor the
housewife to be a model. What is required is that each feel toward himself a sense of
A - pride and dignity in his own individual accomplishment. In the real world, in a free

America, there are many ways to achieve; the schools must do far more than they have
done and are now doing to provide a similar diversity of ways to succeed and to give
dignity to each way.

The road to coilege is defined culturally as the road to financial, social, and
personal success; failure to travel this road is often construed as a stigma, o sign of
personal inferiority. For sociological, historical, and philosophical reasons, the

college preparatory program enjoys such a high status position that many average

s

students == those not in the college preparatory program -- tend to experience marked
feelings of personal inferiority and personal inadequacy. Thus the range of goodness
and achievement accepted by most high schools remains far narrower than that of the
general society around them. .

To establish diversity in success patterns, the program of Studies in Succes: and
every unit of work within it was “ested to see how many ways the individuals in the
‘ program could contribute diversely to the common whole. Ideally, the entire school

program should be examined for the opportunities it provides for each student to work,

learn, and succeed in his unique way.
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Second Condition

The second essential condition focuses on the mode and manner with which students
' and teachers work together in the imparting and assimilation of knowledge. Too often
the approach to the student is still made via lecturing and telling; he is expected to
absorb knowledge passively by listening and reading. Experience has demonstrated a
"need to involve young people in a variety of iearning situations, with the teacher

taking many different roles: mentor, tutor, preceptor, leader, consultant, and friend.

Third Condition

The final condition that is necessary if a program is to produce strength and good-
ness while it imparts knowledge relates to the simulation of the "outside world" in the
! classroom. It is important that young people visit and be visited by agents of the out-
\ side worid — that they have an opportunity to experience, by direct contact, import=
ant aspects of the world of work and be helped in their approach to this world.

When these conditions of realistic diversity, broadened teaching methodology and
simulation are met, success is possible. This monograph is a description of a successful
program involving the vocational guidance of average youth. The program was
launched in an idealized setting in 1963, field=tested within the realistic environment
of the regular schools in 1964, and rigorously analyzed after its completion. The

results of the program are presented in this publication.
BASIC ASSUMPTIONS BEHIND THE PROGRAM -

Wise planning for any part of a student population can be no better than the
quality of the knowledge about that part.
Our data, observations, and experiences have proved that planning may be based

safely on the following generalizations:

1. Many non-college preparatory students do not achieve well in school;
are often "over their heads" in subject disciplines; have found schoo!
"too hard, " "a waste of time, " "a place to fail, " "a place to be em~-
barrassed, "' something "to sit through, " o a place of little relevance.

2,  Average youth are vague about educational planning, uncommitted to
learning, and uncertain about their future goals and vocational opportunities.
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Many counselors and teachers are professionally unprepared to deal

with non-college preparatory youth. Counselors and teachers are <ollege
graduates, highly verbal, and oriented to a set of educational valies not
shared by many average youth.

Many counselors and teachers are aware of their difficulties in communi-
cating and working effectively with average students and see 1he need of

certain specialized personnel who can give effective guidance and instruc-
tion as needed. : ‘

Guidance workers assigned responsibility for average youth need sensitiza-
tion to and knowledge about these youth in the same sense that guidance
workers assigned functions with exceptional children need special training.

An adequate training program for counselors of average students should
contain as a minimums:

a. A study of non-college preparatory youth as persons, not "hyphenated"

youth, i.e., "low=1Q youth, " "slow-leaming youth, " "non-verbal
youth"

b. The alternatives to college enroliment for average students

c. A consideration of the curriculum, value structure, and meaning of a
truly comprehensive high school

d. A redefinition of the basic aim of counseling for average youth

Few school people know about or have given thought to the many ways of
learning and gaining experience that do not involve college. Often they
act as though a young person either goes to some sort of college ond con-
tinues to learn or goes to work and stops learning.

The three basic aims of counseling (selection, placement, and educational
management) need redefinition for the non-college preparatory group:

a. The aim of selection involves the counselor in the choices students
make to fill prescribed positions and to meet opportunities in the
world of work. These are non-college preparatory positions.

b. The aim of placement involves the counselor in the task of ideniifying
the jobs or opportunities best suited ic the unique potentialities of
each counselee in the group. These poteniialities lie in areas that
are of a non-college preparatory nature.

c. The aim of educational management must recognize the special educa-
tional problems and deficiencies of the group. The counselor needs
to be a leaming specialist with particulcr skills in non-verbal leaming.




MAJOR GOALS OF THE PROGRAM

To refine and extend further our knowledge about average students, five major
goals were sought from the program:
1.  The development of a rationale for dealing with average students to include
optimal materials, classroom methods, cind guidance techniques

2.  The development of a cadre of perssnnel with actual experience in working
in selected ways with average students

3.  The production of an instructional unit for use in classes during the

regular school year )
4,  An assessment of a specific curricular approach in dealing with average N
students
5.  An evaluation of preliminary notions regarding average students
The instructiona! unit itself was built upon four main presuppositions:
1.  The average student has unique learning and guidance needs.
2.  Active means must be sought to alter the usual negative image held by
the average student toward himself and his ability to learn.
3.  Exploring vocational goals in attractive ways (to be described) would
engender motivation and commitment to further learning.
4.  Astudy of the "American Dream" and, in particular, a positive, dynamic
study of success as it is possible in our country would yieid dramatic
change in self-understanding, self-esteem, and self-reliance.
What we were trying to achieve in the Studies in Success program wos a new
»
approach to average students. We hoped that personnel sensitive to their special ;
needs and potentialities, using a positive "Dale Carnegie approach, " would enable
|

non-college preparatory youth to achieve a new way of looking at themselves.
SPECIFIC OBJECTIVES OF THE PROGRAM

The following were among the specific objectives of the program, as visualized
and identified by the staff:

1. Students would learn about themselves == their abilities, aptitudes, interests,
and values as they found the need to leam these things and at their own
request.
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6.

Students would learn about the world of work and would develop an ap-
preciation for it through a variety of experiences in and out of "class. "

Students would begin the process of making suitable career plans.

Students would be led to see the values of education in connection with
their self-assessment and with their vocational experiences.

Students would learn about successful Americans and generalize the
ingredients of success.

Studen’s would actively participate in the process of class management
and decision-making.

Join with us, then, in an account of a voyage of discovery that we have called

"Studies in Success" — an account that tells not only of the awakening of students to

the concept that they could plan their own success, but an account which also indicctes
the procedures used by insightful school people to place the tsuchstone of success with-

in student reach. By so doing, these adults too experienced the alchemy of values which

is education.
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Phase I: The Invention
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Full Tt Provided by ERIC.

PHASE §: THE INVENTION

The Studies in Success program was faunched during the summar school of 1963.
Of non~college preparatory ninth-grede students, 30 were chosen — 15 boys and 15
girls; ¢haze had met the criteria of test performance at mid-distribution and the criteria
of academic performance at the achievement fevel of C or lower.

Three participant observers who had teaching, counseling, planning, observational,
recording, and interpretive functions were assigned to the 30 students. This assignment
covered a two~-hour~per-day class participation schedule. foiiowed by a two-hour-per-
day planning, recording, synthesizing, and evaluating schedule.

Each day the three participant observers, aided by district personnel and con-
sultants, aottempted a concensus of what they had observed and the educational signifi-
cance of their observations. Out of this mystique — the day-by~day process of com-
prehending, analyzing, and synthesizing the by-products of participation and observa-
tion of the young clients — grew the visible product of generalizations, insights, and
recommended practices. This formed the exportable package that was field-tested dur-
ing the 1963-64 schoo! year and, that came to be known as the "Studies in Success"
progrom.

At the outset, the students were told that no grade would be given. There were
few homework assignments and few reading assignments as such, although the students
were encouraged to read selections in the classroom library. This library' consisted of
books and articles about successful Americans.

The class was divided into three teams, each with a student secretary. The sec-
retary’s job rotated so that each student in every group had an opportunity to be sec-
retary. These teams proved most useful and facilitated important growth in their mem=-
bers. The groups reported on materiais, planned activities, and made reports to the
total class.

Responsibility for planning many of the class activities and class work was de-
liberctely shared by the professional staff with the students.

Each one of the three members of the teaching team became a consultant to one of

the class teams.. This altered role was approved by the students. Many commented,

7
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"You didn't act like teachers, "

The vocational counselor of the team had such specific duties as orienting the stu-
dents to the class occupational tours, arranging for the tours, and taking small groups
on short exploratory trips. Acting as sponsor for one of the teams, he followed its pro-
gress and offered guidance. He shared with the regular counselor the counseling duties
for ha!f of the student group.

The regular grade counselor had a wide range of responsibilities which included
compiling a zhronological record of all class activities, making individual cards re-
lative to the selected students, placing available personal data on the cards, and con-
ducting the necessary testing. He assisted students who required prearam revisions and
also helped to evaluate tests and materials.

The teacher (1) bore the responsibility of most of the class teaching; and (2) ad-
justed the planned material and activities to the needs of the students as these became
evident,

Discussions among staff members, both before and after class sessions, were taped.
Even several of the students made tapes, with no teacher present. One group, composed
of three girls who emerged as leaders of the three teams, discussed on tape the values
of the program both at the beginning and at the end of the course. The three girls who
had the lowest IQ's made tapes as did the three least cooperative boys.

At times the student group was not divided into teams but rather into simple class=

room divisions to facilitate evaluation of films and materials.
CHRONOLOGY OF THE INVENTION

Early in the summer course several different instruments were used to help the stu-
dent evaluate himself, as well as to supply information that would aid the teacher and
counselor in knowing the student better... .

Acquiring Self-knowledge

Instruments used in cicquiring self-knowledge consisted of check sheets, tests, and

listings. Some check shiets were designed especially for this class. The tests used

were of an industrial typie that had a special appeal but were more difficult to interpret




to students because of the lack of appropriate normative data. The following in-

struments were used during the first 14 sessions.
1.
2.

The "l want" list, projecting to 5, 10, and 20 years hence, was especially reveal-
ing as far as the students' present and long-range goals and values were concerned.

Helpfui reading in connection with acquiring self-knowledge as a basis for good
planning was found in two S.R.A. publications, My Educational Plans! and Planning

_I\_'\_y Future.

Three different kinds of activities were employed in building self-confidence:

listening, reading discussion, and doing.

1.

A family check sheet
CGordon Interest Inventory

Check list adapted from a form developed in the Covina Valley
(California) Unified School District

A self-evaluation sheet
Otis Employment Test
Mechanical Aptitude Test
General Clerical Test

"I Want" List

G D . SS——

2

Listening activities: These consisted of reading selections from Danforth's
| Dare You® by the teacher, a talk on self-confidence by Dr. Lessinger, and

the reading of the 51st Dragon4 by the vocational counselor. In addition

to readings and talks, recordings were used after careful previewing. Both

Munson, Harold L., My Educational Plans, Science Research Associates,
Inc., Chicago, lllinois, 1959

Hill, Wendell P., Planning My Future, Science Research Associates, Inc.
Chicago, lllinois, T958

| Dare You, Danforth Foundation, St. Louis Missouri

"The Fifty-first Dragon" from Seeing Things at Night by Heywood Broun,
copyright, 1921 by Harcourt, Brace and Compary, Inc: renewed, 1949,
by Heywood Hale Broun and Constance Broun. Reprinted by permission
of Harcourt, Brace and World, Inc., 1963

P
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sides of the record "The Strangest Secret" were played. Talks, readings,

and records were discussed and evaluated in the three small groups.

2.  Reading and discussion activities: The S.R.A, booklet, Developing Seif
6

Confidence,’ was read by the students, discussed in the small groups, and

then reviewed before the class by the small-group secretaries. Different
procedures were followed in the preparation of these reports by the small
groups. In one group, all the students decided to read the entire book and
pool their ideas; in another, individuals accepted the responsibility for one
chapter; in a third, each student prepared a report on a chapter with the
help of carefully structured questions prepared in advance. It appears
likely that some structure at the outset assures more success in reporting and
thereby develops confidence in the participants.

A major reading activity consisted of assigning each student a bio-
graphy of a successful American for the purpose of determining the factors
that contributed to success. Spreading the reports over several days helped

to keep before the group the concept of "what makes for success" in individ-

vals. A helpful sspplement in reporting on books is How to Sfudy.7

3.  "Doing" activities: These served as a practical means of discovering evidences

of increasing self-confidence among class members. The small groups offered
an excellent opportunity to watch leadership evolve and self-confidence grow.

. Students were asked to volunteer to serve as secretary and chairman of

f | each respective group. No attempt was made to pressure anyone. In one

v ' small group the secretary and chairman were guided carefully, at first, in
organizing an agenda of discussion topics as well as in applying simple par-

liamentary procedures. After two sessions, the teacher was able to turn over

3 Nightingale, Earl, "The Strangest Secret" Success Motiv-ition Institute, Inc.,
Waco, Texas, 1958 (recording)

6 Wrenn, C. Gilbert, "How to Increase Your Self Confidence" Guidance
Series Booklet, Science Research Associates, Inc., Chicago, illinois, 1953

7 Preston, Ralph C. and Morton Botel, "How to Study" Science Research
Associates, Inc., Chicago, lllinois, 1956
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Improving Study Habits
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the discussion to the chairman. Interestingly enough, the secretaries felt

that it was an advancement to move up to group chairmanships, and after
the third week there was a waditing list for the position of chairman.
Other "doing" activities consisted of volunteering to prepare a voca-
tional bulletin board; planning a field #rip; participating in a program on
“How to Present Yourself on the Telephone, " given by a representative of

the Pacific Telephone Company. -

A third emphasis on acquiring self-confidence was an examination of study habits.

The following films and film strips were used to help the student examine his own study

habits:
1.
2,
3.

Film strip === Why Study
Film === On Your Own
Film =~= How to Qutline

The S.R.A. Study Habits check list was filled out by each student, and then the

S.R.A. booklet on How to Study was placed in the hands of each. Time did not peimit

staff follow=-up to find what use of the booklet had been made by the students. Chapter

3, entitled "A Mastery Technique, " pp. 30-44, would serve as a basis for small-group

study in preparafion for a panel discussion before the larger group. Another helpful

reading in self-evaluation is entitled "Appraising Progress” in My Educational Plans,

pp. 36-57 .

It is difficult to express in writing what actually happens in a classroom. The

following evidences of the development of self-confidence, however, seemed apparent:

1.
2.
3.

The students talked abeut having more self-confidence.
Students volunteered more freely for positions of leadership.

Greuter confidence was saen deveioping when groups began working
together on projects.

Students assumed the total responsibility for planning a fourth field trip
(not provided by the school).

One group started early on the How to Study booklet.
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Tape recordings of student evaluation showed growth in self-confidence.
Final recordings demonstrated increased poise and ability to express
feelings.

Students felt they had taken a useful measure of themselves.

8.  Inan individual counseling situation, the boys and girls were willing,
even eager, to talk about themselves.

Different factors seem to have contributed to the apparent gain in self confidence,

such as the following:

-
1. Evaluating themselves through certain instruments, e.g., the family history,
self-evaluation sheet, interest inventory, and "l Want" listing

2. Reading articles about, and listening to talks and recordings on, self-con-
fidence '

Opportunities for practicing self-confidence through breaking with such
classroom traditions as grading, formal seating, negative commands
lecture and recitation : '

Opportunities to develop through small-group situations where members
feel less threatened by competition or possible censure

A spirit of pioneering — of creating something new

THE WORLD OF WORK

It has been commonly recognized by guidance people that courses in vocations

have had little appeal to students in past years. How to broaden youth's outlook on

~ the job world in a way that is interesting and lively and, above all, meaningful to

t them, presents a knotty problem. In a country that boasts of 40,000 different job

+ titles and yet where the average student has some knowledge of only 20 or 25 of the
most obvious jobs, the problem requires serious attention. It is imperative that suffici-
ent and up-to-date occupational information be offered to high school boys and girls,
and that it be offered effectively.

In view of past history, it was decided during this proiecf to "take the student to
the job" and let him see work going on, rather than have him read about it. Accord-
ingly four different areas were selected for field trips: (1) a public utility—the Pacific
Telephone Company; (2) a merchandising establishment — the May Company; (3) the
federal government — a Naval Operations Base; and (4) a private industry — the Rohr
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Corporation. These were selected because of their willingness to ;:ooperate and be-
cause the work performance that could be observed by the students covered a fairly
wide occupational range.

One of the most important facts learned during the visitations to these sites was
that many ot the jobs under observation did not require a tour-year college education
and could be performed by persons of average ability. This dissolved the misapprehen-
sion many students had that only menical, and therefore uninteresting, work is left for
the high school graduate.

The students expressed surprise at the variety of occupations they could observe in
a two-hour visit. "l thought the Telephone Compcny would be only girls sitting at
switchboards" was a common remark. There were similar vocal reactions behind the
scenes at the May Company. Over 40 different jobs were observed there, and all of

them could be handled by high school graduates.

JOB APPLICATICN

One of the most successful activities of the class was the result of an opportunity

provided by the Pacific Telephone Company whereby two members of its personnel staff
interviewed students for jobs. After each interview, a conference was held with the
particular student involved, at which time his strong and weak points were discussed.
Suggestfons were made as to how students could improve during the next three years in
high school so they would meet employment requirements on graduation.

A valuable part of this activity was learning how to fill out a job application, how

to prepare a personal data sheet, and how to write a good letter of application.
FURTHER PLANNING

During the last two weeks of summer school, the students were encouraged to do

further reading in such booklets as If You're not Going to College,8 Charting Your

"8 Spiegler, Charles and Martin Hamburger, "If You're Not Going to College”
Science Research Associates, Inc., Chicago, lllinois, 1959

Full Tt Provided by ERIC.
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Job Fufure,9 and What Employers Want. 10" ecause there was not enough time for

each student to examine every booklet, the small-group system was employed wherein
main ideas were digested and summary reports were given to the class. This reviewing
provided another opporfunify for group participation.

By the final week of summer school students had reached the point where they ask-
ed for a program revision. Every student was then given the opportunity to work out
another four-year educational planning sheet with the freshman counselor. These ap-

. plied arts students showed a greater concern about their junior and senior year programs

than is normally apparent during the regular freshman year. Requests for changes were

» very much in keeping with their new vocational outlook.
IN CONCLUSION

Toward the end of the summer project it became more and more apparent that the
small groups were serving as a hatching ground for leadership. Small-group attachments
then began to grow into class loyalty. Several students indicated that they planned to
extend their committment further by participating in student activities and even sug-
gested they might run for student offices during the next school year. Six weeks before,
this would have been an impossible decision for any of them to make.

The class picnic, following the Rohr tour, contributed to this spirit of unity. Dur-

ing the last week students organized another swim party, which contributed to an im-

proved group spirit.

‘ Several students suggested a final program for parents; working as a team, the

+ class members planned and provided entertainment, refreshments, an exhibition of their
pictures on the bulletin board, and a display of their personal folders. During the
course of the evening, several parents expressed the opinion that they had observed
changes taking place in their children's interests and attitudes during the seven weeks

in school work ond vocational planning.

2 Gilles, Lambert L., "Charting Your Job Future, " Science Research Associ-
ates, Inc., Chicago, Illinois, 1957

10 Dreese, Mitchell, "How to Get The Job" Guidance Series Booklet, Science
Research Associates, Inc., Chicago, Hlinois, 1960
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‘ We may conclude that these demonstrations of self-confidence, of leadership,

E of group concern, would not have occurred without the fostering climate of the Studies

‘ in Success program.

MATERIALS

From Science Research Associates
259 East Erie Street, Chicago, IlI.

’ Name of Book ) Number of Copies
L Senior Guidance Series Booklets Set
How to Increase Your Self Confidence | 35
How to Study 35
L Teachers Manual for How to Study 3
‘ Study Habits Check List 35
» Administrator's Manual 3
Looking Toward High School ]
My Education Plans 1
Planning My Future 35
, If You're Nor Going to College il
Manual for Counselors ]
Charting your Job Future 11
' How to Get the Job 35
What Employers Want 35
Job Family Series Set
The materials listed above were available in the classroom during the entire
summer.
A bibliography of books on successful Americans is included in the Appendix.
Future teachers may want to explore other methods for using this vast reservoir of con-

fidence-building material.

It was evident that appreciations developed when the teacher read such stories
as the life of Walt Disney, but there was little desire on the part of most of the sty-
dents to read for themselves. To the majority, this merely constituted another re-

quirement for a book report .

15
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Tests

The following tests were used during the summer:

Otis Employment Test
Psychological Corporation, 304 East 45th Street, New York 17, New York.

General Clerical Test
Psychological Corporation, 304 East 45th Street, New York 17, New York.

Bennett, Test of Mechanical Comprehension, Form AA
Psychological Corporation, 304 East 45th Street, New York 17, New York.

Brown-Holtzman, Survey of Study Habits and Attitudes
Psychological Corporation, 304 East 45th Street. New York 17, New York.

Meier Art Judgment Test
Psychological Corporation, 304 East 45th Street, New York 17, New York.

Graves, Design Judgment Test
Psychological Corporation, 304 East 45th Street, New York 17, New York.

Kuder Personal Inventory, Form D
Science Research, Chicage, Hlinois.

Gordon Qccupational Check List
P.O. Box 6005, San Diego 6, California.

Otis Quick=Scoring Mental Abilities Tests
World Book Company, Chicago, lllinois.

Personal Values Check List
Donald Tarr Associates, P.O. Box 1132, Spring Valley, California.

Several of the vocational tests aroused interest but required considerable skill in
interpretation because of inappropriate normative data. The two tests most favored by
the students were the Bennett Test of Mechanical Comprehension and the General
Clerical Test.

it is recommended that in another year the mechanical aptitude test from the
D.A.T. Bottery be used as it is similar to the test used during the summer but has norms
for high school students.

The General Clerical Test is difficult to check, and it is felt that another instru-
ment could be found that would better serve the purpose for using this type of measure-

ment .
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PHASE II: FIELD-TESTING THE INSTRUCTIONAL PACKAGE
IN THE REGULAR SCHOOLS

The Studies in Success program during the summer of 1963 represented the inven-
tive stage of the project. [t captured the essence of innovation in that it was "art-
ificial, enriched, and free." A product had been created in the form of an instruc-
tional unit with insights into teaching methodology and administration.

During the 1963-64 school year, the product was field-tested in the seven regular
high schools of the Grossmont Union High School District under an NDEA Title V-A
grant. The essential characteristic of this stage was . .at it sought to be realistic in

terms of the ongoing typical high school program.
OPERATIONAL STRUCTURE

At each high school in the district a vocational counselor was assigned for two
periods a day to work with non-college-bound ninth-grade students. One experimental
class and one control class were established per school at the ninth-grade level. The
experimental classes in the district consisted of either social science students or Eng-
lish students, depending on the local situation. (There were some curricular variations
among the seven schools.) Within each school the experimental class and the control
class were not taught by the same teacher. The only differences between these two
types of classes with respect to instructional content were the unit called "Studies in
Succ<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>